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Fact or myth?
We’ve established that 
bilingualism does not 
cause language 
impairment.

We need to be able to 
tell which bilingual 
children need speech 
and language therapy, 
and which do not.



Evaluating Language Skills in Bilingual 
Students

• Standardized Tests
• Non-Standardized Measures
• Dynamic Assessment



Using Standardized tests with Bilinguals

ARE GREAT IF NORMED ON THE 
POPULATION WE ARE WORKING WITH

CAN BE USED TO GATHER 
QUALITATIVE INFORMATION



English 
Tests



Spanish 
Tests



Tests in 
Languages other 
than English or 
Spanish



When Using English Tests With Bilingual Children…

• Sometimes we: 
• Translate
• Administer in English to children whose native language is 

not English



When Tests Are Translated, We Need to 
Consider
• Linguistic equivalence
• Functional equivalence
• Cultural equivalence
• Metric equivalence

(Peña, 2007)

Lack of equivalence in any of these areas can threaten content validity 
(Rogler, 1999)



A look at a test that 
was translated to 
Spanish by the 
publisher but 
without Spanish 
norms



• English: Responds to the 
prepositions out and on

• Spanish: Responde a las 
palabras fuera y sobre

• These prepositions are 
similar in meaning, 
though they do not 
have a one-to-one 
correspondence across 
languages and 
therefore likely differ in 
their level of difficulty

Receptive 
Item



Receptive 
Item

• English: Understands the 
possessive form ’s
• Baby’s mommy. Daddy’s 

boy.
• Spanish: Entiende las formas del 

posesivo
• El bebé de la mamá. El hijo

del papá.

• In English, this deals with 
morphology, and in 
Spanish it deals with 
syntax. It cannot be 
assumed that these will 
follow the same 
developmental sequence.



Receptive 
Item

• English: Understands 
irregular plural forms

• Spanish: Entiende el 
plural

• There are no irregular 
plurals in Spanish. This is 
a much more challenging 
item in English than it is in 
Spanish, but the use of 
basal and ceiling rules 
that are based on English 
assumes the same level of 
difficulty.



expressive 
Item

• English: Uses the 
pronouns I, you, 
and me.

• Spanish: Usa los 
pronombres yo, me, 
mi, tú, te, ti

• The requirement is that each of them is used on 
a daily basis. The Spanish pronouns me and te
are more complex pronouns than those tested 
in English. Additionally, pronouns are used with 
less frequency in Spanish than in English. Thus, 
this item would be more difficult for Spanish 
speakers. 



expressive 
Item

• English: Uses the 
articles the and a

• Spanish: Usa los 
artículos el, la, un, 
una

• In Spanish, the article system is more 
complex because it includes gender, which 
does not exist with the same complexity in 
English.  Instead of two articles, Spanish 
has six (un, el, los, una, la, las). The Spanish 
translation focuses on the four singular 
articles. 



Cultura
l bias

• When 
Administering 
English Tests to 
ELLs consider 
potential cultural 
bias

Expressive item
• Recalls events from a story 

presented orally
• On the table, 

there were eggs, 
toast, and 
orange juice.



Basal and Ceiling Rules 

IN ORDER 
FOR BASAL 

AND 
CEILING 

RULES TO 
WORK, 

ITEMS HAVE 
TO BE 

ORDERED 
BY LEVEL OF 
DIFFICULTY 

FROM 
EASIEST TO 
HARDEST

WHEN A 
TEST IS 

TRANSLATE
D, ITEM 

DIFFICULTY 
LEVELS ARE 

NOT THE 
SAME

WHEN 
CULTURAL 

BIAS EXISTS, 
ITEM 

DIFFICULTY 
LEVELS ARE 

NOT THE 
SAME

WHEN 
USING A 

TRANSLATE
D VERSION 
OF A TEST 
OR WHEN 
USING AN 
ENGLISH 

TEST WITH 
AN ELL, 

TEST 
BELOW THE 
BASAL AND 
ABOVE THE 

CEILING

USE FOR 
QUALITATIV

E 
INFORMATI

ON, BUT 
KNOW THAT 
SCORES ARE 

NOT AN 
ACCURATE 
REPRESENT
AT-ION OF 
ABILITIES



In Summary: 
Standardized Tests

ARE GREAT IF NORMED 
ON THE POPULATION 

WE ARE WORKING WITH

CAN BE USED TO 
GATHER QUALITATIVE 

INFORMATION



Using tests qualitatively

• Explore strengths and 
needs
• Consider what is being 

tested
• Talk about level of 

language complexity
• Analyze errors to 

determine whether they 
might be the result of 
language influence.



Different types of test 
items differentiate 
those with and without 
DLD for different 
groups.

Bedore and colleagues 
(2018)



Non-standardized measures



Narrative Assessment



Assessment of Fictional Narratives

• Gathering a Language Sample using a Wordless Picture Book
• Frog Where are you
• Tuesday
• The Arrival





Story Telling and 
Re-Telling



saltsoftware.com/resources/



saltsoftware.com/resources/

saltsoftware.com/resources/



Record the story as it is being told and type at 
the same time

Language sampling is not that bad!



The Future of Language Sampling



Language Samples
Yadda yadda yadda ya Yadda yadda yadda ya Yadda yadda yadda ya Yadda
yadda yadda yaYadda yadda yadda ya Yadda yadda yadda yaYadda yadda
yadda ya Yadda yadda yadda yaYadda yadda yadda ya Yadda yadda yadda
yaYadda yadda yadda ya Yadda yadda yadda yaYadda yadda yadda ya Yadda
yadda yadda yaYadda yadda yadda ya Yadda yadda yadda yaYadda yadda
yadda ya Yadda yadda yadda yaYadda yadda yadda ya Yadda yadda yadda
yaYadda yadda yadda ya Yadda yadda yadda yaYadda yadda yadda ya Yadda
yadda yadda yaYadda yadda yadda ya Yadda yadda yadda yaYadda yadda
yadda ya Yadda yadda ya

?????
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Cross-Linguistic Patterns 
in Children with Typical 

Development



Common 
Cross-
linguistic 
Patterns

Verbs

Pronouns

Word order

Prepositions

Multipurpose verbs

Vocabulary 



Common Cross-linguistic Patterns
VERB Patterns

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary

Unmarked present tense for past tense

• He walk/he walked
• He climb/he climbed



Common Cross-linguistic Patterns
Pronoun Errors

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary

Omitted subject pronouns

• In Spanish subjects/pronouns are usually 
dropped once the subject has been 
established.

• In English, pronouns are required.

Spanish English

Maria fue a la tienda.  (Ella) 
Compró pan.

Maria went to the store.  She
bought bread.



Common Cross-linguistic Patterns
Word order

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary

ENGLISH
Strict Word Order

• SVO
• John threw the ball.

• Adjective then Noun
• Blue dress

SPANISH
Flexible Word Order

• SVO, OSV, VOS
• Juan tiró la pelota.
• La pelota Juan tiró.
• Tiró la pelota Juan.

• Noun then Adjective
• Dress blue



Common Cross-linguistic Patterns
Prepositions

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary

ENGLISH
Satellite-framed
e.g. verb + preposition

To look for
To get on

Not 1:1 correspondence of meaning
in, on

SPANISH
Verb-framed
e.g. directional information in verb

Buscar
Subir

Not 1:1 correspondence of meaning
en



Spanish Prepositions English Equivalent Spanish-influenced Eng

en “in” and “on” Put the food in the plate.*, 
Put the soup on the bowl.*

Pensar en OR Pensar de To think about or think of I think on him every day.*

Enojarse con/de Get mad at Get mad with/of*

Decidir de To decide on Decide of what you want?*

Casarse con To marry or be married to Is he married with her?*

Enamorarse de To be in love with Is he in love of her?*

Consistir en To consist of What does your plan consist 
in?*

Buscar To look for I look my toy.*

Subir To go up, to get on I go the stairs.*

Common Preposition Patterns



Common Cross-linguistic Patterns
Multipurpose verbs

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary

Verbs such as “do, “make,” “put,” and “take” generally have one primary meaning 
and other less frequent uses.  

Spanish phrases with 
multi-purpose verbs

English Equivalents Spanish-Influenced 
English

Tomar una decisión To make a decision Did you take a decision?*

Poner una cita To make an appointment Do you want to put an 
appointment?*

Tener hambre To be hungry Do you have hunger?*

Tener 4 años To be 4-years old I have 4 years.*



Common Cross-linguistic Patterns
Vocabulary

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary 

Spanish-influenced English may include use of words close in meaning to 
the target 
Examples:
• “moose” for “deer”
• “turtle” for “frog”
• “rat” for “chipmunk”
• “cone house of the bees” for “beehive”

Typically do not use general vocabulary (“this,” “thing”)



Common Cross-linguistic Patterns
Vocabulary

Verb errors Pronoun 
errors

Word order 
errors

Preposition 
errors

Multipurpose 
verb errors

Vocabulary 
errors 

Early Lexical Development in Bilinguals

• Bilingual children develop early vocabulary at the same rate as 
monolingual children (Pearson, 1993).

• Early language milestones are similar (single words, lexical spurt, 2-
word phrases) (Pearson and Fernandez, 2001).

• Conceptual scores are similar (Pearson, 1998).
• Language exposure drives vocabulary production (Pearson, 

Fernandez, Lewedeg, and Oller, 1997) 



Common Cross-linguistic Patterns
Vocabulary

Verbs Pronouns Word order Prepositions Multipurpose 
verbs Vocabulary

• For bilingual toddlers 30% of vocabulary are translation 
equivalents1

• Young school-age bilinguals produce same # of category 
items in Spanish and English BUT 70% are unique to one 
language2

• Task performance varies by language3

1 Pearson, Fernandez & Oller, 1995
2 Peña, Bedore & Zlatic, 2002

3 Peña, Bedore, & Rappazzo, 2003



Children with Language 
Impairment:
• Omitted required verbs
• Used generic vocabulary (this, one, 

thing)
• Used sound effects instead of words
• Used incomplete sentences.



Study Takeaway: 
None of this is surprising
• Patterns are predictable based on the 

structure of the two languages a 
bilingual child speaks.
• We need to have information about 

the structure and make-up of the 
languages to make decisions.
• If we cannot explain patterns by 

differences between the languages, 
they could be indicative of a language 
disorder.



The influence of a second language 
on the acquisition of:

• SYNTAX
• MORPHOLOGY
• SEMANTICS



Difference vs. Disorder

NORMAL
DEVELOPMENTAL 

PATTERNS

NATIVE-
LANGUAGE 
INFLUENCE

ATYPICAL 
ERRORS



Developmental Patterns
Jenny 2;6

NORMAL
DEVELOPMENTAL 

PATTERNS

Hi Mommy.  
Daddy goed bye-bye. 
My apple. 
I want apple (reaching for peach).

That’s daddy car
He want to go.



Spanish-Influenced English
Ashley 6;7

NATIVE-
LANGUAGE 
INFLUENCE

A boy see the frog.  The dog see the frog.  The boy goes to sleep.  The dog too.  
Then the frog get out.  Then the boy wake up.  The frog was not there.  Then the 
boy look in the hat and the frog’s not there.  He scream but the frog is not there.  
The boy was sad because the dog fell.  The boy was angry.  The boy scream for the 
frog.  The frog was not there.  The boy look on the tree.  It was not there. 



ATYPICAL 
ERRORS

Yesterday I’m sick yesterday. I spit out.  Yesterday my baby get
sick.  Him spilled the carpet.  My sister,  my mom,  came back 
and give medicine my baby.  And now it’s my turn and now my 
baby.  Yesterday I go to the doctor and the doctor said I couldn’t 
eat soda.  Him get me a soda blue.  Yesterday my dad get me to 
school now. 



Activity
Practice with Expected Patterns



English Spanish Vietnamese

Adjective-noun 
order

Adjective-Noun Noun-Adjective Noun-Adjective

Copula Used with nouns 
and adjectives

Used with nouns 
and adjectives

Used with nouns, 
NOT adjectives

Plurality Add –s to mark
plurals, some 
irregulars

Add –s when word 
ends in vowel, -es
when ending in 
consonants, no 
irregulars

Marked by adding 
the concept of 
“more than one” 
before the noun

Verbs 2 forms of verb
person, many 
tenses

5-6 forms of verb 
person, many 
tenses

One form of verb 
person, 4 tenses



Language Transfer Activity

• Adjective-Noun Order
• Copula
• Plurals
• Verbs



English
Blue Dress

Adjective-Noun Word Order

Spanish
Vestido
azul/Dress blue

áo dam màu
xanh/Dress 
color blue

Vietnamese



English
Thomas is tall.

Use of the Copula

Spanish
Tomás es alto.
Tomás is tall.

Tom cao/
Tom tall.

Vietnamese



Plurals
English

two trees

Spanish

dos árboles/
Two Trees

Vietnamese

hai cây/two 
tree



Verbs

English
She walks.

Spanish
Ella camina/
She walk.

Con gái đi/
Girl walk.

Vietnamese



Application - Language



Case Study:  Spanish   
• 2 First Grade Male Students
• Application:  Narrative Story Telling to Gather 

Language Information

• Please locate the handouts for the Spanish Case Study. 
• Mark anything that looks atypical 
• Evaluate the errors
• Determine whether or not the errors could be due to influence 

from Spanish



Two Spanish-English-Speaking Students

IM

• First grader
• English classroom
• Speaks Spanish at home
• Below grade level in 

Kindergarten
• Reading below grade level
• Has difficulty answering 

questions
• Is easily distracted

ERS
• First grader
• English classroom
• Speaks Spanish at home
• Repeating first grade
• Struggling academically
• Does not talk often in class
• Talks at recess



IM Test Scores

1



ERS Test Scores



Locate your 
case study 
forms



IM, 7;8 years



IM English Transcript    

• The kid (is) buy a frog and the dog see the frog. 
• Now the frog and the boy fell asleep, was sleepy. 
• And the frog go away. [verb error]
• (And the) and the kid and the dog gray up. 
• And the old one wasnʼt there. 
• And the frog is no more allí, not there. 
• (And the, and the) and the kid [said], “Where are you, frog? 
• Koook! 



IM English Continued

• (And the) and the dog pull a bucket, house, dog.
• And a dog fall in the window. 
• And the kid was bad for the dog. 
• And the kid say woooo.
• And some bees come.
• And the dog smell the bees.
• (And the) and the kid say, “kooook.”
• And there was the dog.



Analyze the 
story

Mark 
everything 
that is wrong 
or does not 
seem right



IM English Transcript    

• The kid a frog and the dog see the frog. 

• Now the frog and the boy fell asleep, was sleepy. 

• And the frog go away. [verb error]

• (And the) and the kid and the dog gray up. 
• And the old one wasnʼt there. 

• And the frog is no more allí, not there. 

• (And the, and the) and the kid [said], “Where are 
you, frog? 

• Koook!



IM English Continued

• (And the) and the dog pull a bucket, house, dog.
• And a dog fall in the window. 
• And the kid was bad for the dog. 
• And the kid say woooo.
• And some bees come.
• And the dog smell the bees.
• (And the) and the kid say, “kooook.”
• And there was the dog.



Find Information on the Second Language

• “Language differences between ___________ and 
English”



Find information 
on differences of 
the language

Google 
“language 
differences 
between Spanish 
English”











World Language Library



Analyze the 
errors

Can any of these 
errors be the 
result of second 
language 
influence?
Mark each.



IM English Transcript    

• The kid (is) buy a frog and the dog see the frog. 
• Now the frog and the boy fell asleep, was sleepy. 
• And the frog go away. [verb error]
• (And the) and the kid and the dog gray up. 
• And the old one wasnʼt there. 
• And the frog is no more allí, not there. 
• (And the, and the) and the kid [said], “Where are you, frog? 
• Koook! 



IM English Continued

• (And the) and the dog pull a bucket, house, dog.
• And a dog fall in the window. 
• And the kid was bad for the dog. 
• And the kid say woooo.
• And some bees come.
• And the dog smell the bees.
• (And the) and the kid say, “kooook.”
• And there was the dog.



Test in both 
languages
If we only have one 
language we only 
have half of the 
information.  
• Collect the 

sample
• Use a community 

member
• Use an 

interpreter
• Use a teacher



IM Spanish Transcript

• Niño.
• Sapo, dónde estás?
• Y la perro llores.
• En una arbole.
• Yo (la) la perro corrió.
• Y ahora la niña di, “ooooh

ooooh.”

• La niño se sentó.
• Errrr, errrr.
• Shhhhh.
• Y la niño cae.
• Y el perro también.
• Y el niño y el perro buscarlos.
• Allí está sapos.   Ya



IM Spanish Transcript

• Niño.
• Sapo, dónde estás?
• Y la perro llores.
• En una arbole.
• Yo (la) la perro corrió.
• Y ahora la niña di, “ooooh

ooooh.”

• La niño se sentó.
• Errrr, errrr.
• Shhhhh.
• Y la niño cae.
• Y el perro también.
• Y el niño y el perro buscarlos.
• Allí está sapos.   Ya



IM Results
English

• There were some errors that are 
indicative of language 
impairment

• There are some errors that are 
related to second language 
influence

Spanish
• The language sample utterances 

are very short
• All the errors indicate language 

impairment



ER, 7;10



ER, 7;10
• The, it it fell down of the (out) out of the 

tree.
• The kid was looking for a tree.
• The kid fell down.
• And the flies was chasing the, the dog.
• The kid was, was climbing a rock.
• He got up on it.
• He found, he found something.
•What he found he got on it. [The log, he 

got on it:  word order]



ER English

• The dog was right in front of it. 
• The dog and the kid fell down and got wet.
• They found a tree. 
• They were hided (in) in a tree.
• The kid found the frog and the dog
• The kid and the dog was looking at the frog.
• He call to the, the frogs.



Analyze the 
story

Mark 
everything 
that is wrong 
or does not 
seem right



• The, it it fell down of the (out) out of the 
tree.
• The kid was looking for a tree.
• The kid fell down.
• And the flies was chasing the, the dog.
• The kid was, was climbing a rock.
• He got up on it.
• He found, he found something.
•What he found he got on it. 



ER English

• The dog was right in front of it.
• The dog and the kid fell down and got wet.
• They found a tree.
• They were hided (in) in a tree.
• The kid found the frog and the dog
• The kid and the dog was looking at the frog.
• He call to the, the frogs.



Analyze the 
errors

Can any of these 
errors be the 
result of second 
language 
influence?
Mark each.



• The, it it fell down of the (out) out of the 
tree.
• The kid was looking for a tree.
• The kid fell down.
• And the flies was chasing the, the dog.
• The kid was, was climbing a rock.
• He got up on it.
• He found, he found something.
•What he found he got on it. [The log, he 

got on it:  word order]



ER English

• The dog was right in front of it.
• The dog and the kid fell down and got wet.
• They found a tree.
• They were hided (in) in a tree.
• The kid found the frog and the dog
• The kid and the dog was looking at the frog.
• He call to the, the frogs.



Test in both 
languages
If we only have one 
language we only 
have half of the 
information.  
• Collect the 

sample
• Use a community 

member
• Use an 

interpreter
• Use a teacher



ER Spanish Transcript

• El está mirando a la, a la rana.
• El perro también.
• La rana se fue y se fue.
• El niño fue a dormir.
• Él se dio cuenta que no era la rana.
• El perro estaba en la, adentro de la jarra, 

donde estaba la rana.
• El niño está gritando que venga la rana.
• Pero el perro se cayó.



ER’s Spanish Continued

• Y el niño se fue afuera para agarrar al perro.
• Allí está buscando el niño a la rana que no 

encontró.
• Aquí está el niño, digo, adentro de un hoyo y 

el perro estaba ladrando las moscas.
• Y que el niño se levantó del hoyo.
• Y la casa donde viven las moscas, se cayó del 

arbol.
• El niño estaba buscando la rana en un arbol.
• El niño se cayó.



ER Results
English

• There are some errors that are 
related to second language 
influence

Spanish

• No Errors

WNL



Bella, 6;4
First language: Spanish--Dominican
Second language: English
School language: English
Prefers to speak: English
Concerns: Doesn’t always make sense and is difficult to understand
Lives with mother, who was born and raised in the Dominican Republic, and 
stepfather, whose parents are from DR. He was raised in the U.S.



But teachers are concerned



Bella’s Conversational Sample

• B: My sister sometimes bes mean to my brother.
• B: Because we went on a field trip and then we went on a farm. 

Mitchell Farm.
• E: Is it near?
• B: Yeah, it’s like not at Georgetown. There’s a other place.
• B: That girl lower and that girl higher (talking about a short girl and a 

tall girl).
• B: I got coconut at my house. Because we growed a coconut tree and 

then there was a lot because there four.



Conversation With Bella’s Mom

• E: What are your concerns about Bella’s communication skills?
• M: She be confusing herself.
• M: If she take her time, she improve.







Conversation With Bella’s Mom

• E: What are your concerns about Bella’s communication skills?
• M: She be confusing herself.
• M: If she take her time, she improve.



Bella Summary

• B: My sister sometimes bes mean to my brother.
• B: Yeah, it’s like not at Georgetown. There’s a other 

place.
• B: That girl is* lower and that girl  is* higher (talking 

about a short girl and a tall girl).
• B: I got coconut at my house. Because we growed a 

coconut tree and then there was a lot because there 
four.

Bella’s language errors can be explained by influence 
from African-American English.







Case Studies




