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PHONEMIC AWARENESS AND EARLY SPELLING
Schuele, 2012 (adapted from Clay, 1993)
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ONE SOUND LETTER, NO SOUND ONE LETTER, TWO SOUNDS

GOAL.: Facilitate children’s application of phonemic awareness to spelling words.

SPELLING LIST: cake, bake, make, gate, late, shake, choke, game, base,
chase (CVC words, all silent E, including consonant digraphs)

Prepare practice blocksheet for the week’s words.

Day 1: Tell me the number of sounds. What are the sounds? Use manipulatives
(e.q., fingers, blocks, teddybear counters)

Guide children as a group through say word, stretch/iterate sounds in words, tell
number of sounds, say sounds, say word.

Day 2: Same as above and after segmenting into sounds, decide letter for each
sound. Give children blocksheet; segment words and spell words as a group.
Write words on blocksheet with guidance as needed.

Day 3: Practice writing words with blocksheet; Practice writing words on regular
paper.

Day 4: Write words on regular paper. Remind children to segment and then
write.

Day 5: TEST; modification: allow child to take test using blocksheet. Note that
blocksheet will need to be prepared ahead of time with blocks ordered as
words will be presented.
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SOUNDS IN WORDS

Introduction

These activities are designed to help the child think about
the order of sounds in spoken words, and to help the child
to analyse a new word he wants to write into its sequence
of sounds. The activities are included in the writing
lesson, and the teacher chooses from the story the child
has composed two or three words they can profitably
work on together.

These ‘writing” activities have an important relation-
ship with progress in reading. The beginning reader of
stories anticipates ‘upcoming words' from his semantic
and syntactic knowledge of language. Therefore from the
sound of the predicted word he may try to check whether
some or all of those sounds do occur in the print.

Most beginning reading programmes bring children in
classrooms to the awareness of sound sequences in words
rather effortlessly. For many decades and in many differ-
ent programmes teachers have taught children to distin-
guish between letters and to link sounds to those letters.
The children who succeeded in those programmes were
able to do just that. However, some children find it
extraordinarily difficult to hear the sounds that go to make
up words. For example, some children consistently focus
on the final sound of the word and for them this com-
pletely masks the initial sounds. .

For children who cannot hear the order of sounds in
words the teacher can act as analyser of the words. She
articulates the words slowly, but naturally, and gradually
develops the same skill in her pupils. It is an essential
feature of the theory behind this tutoring to hear the
sounds within words that the child’s first lessons take
place in the absence of letters or printed words. The child
must hear the word spoken, or speak it himself and try to
break it into sounds by slowly articulating it. He is asked
to show what he can hear with counters not letters.

Recovery procedures

A child needing help in hearing the sounds in words
should begin at the beginning of these recovery proce-
dures and work through the early stages slowly or rapidly
according to his needs.

Early learning
Establishing the task In the first few trials the child will
be learning what it is the teacher wants him to do. This

applies to slow articulation, to clapping or to pushing
counters. Take time to make clear what the task involves.
This is the first thing to be learned.

Hearing syllables Because hearing big chunks of sound
is easier than discovering single sounds a good first step is
to ask the child to clap the parts he can hear in a few
words he knows well. Choose words of one and two sylla-
bles at first, and later three or four. Repeat this activity
from time to time as opportunities arise in connection
with reading or writing stories. The activity will help him
with the longer words he tries to write into his stories.
(See also discussion of onset and rime page 49.)

Hearing ﬂu sounds Prepare for the activities which
help children to hear the sounds within words.

* Make a few picture cards for simple words such as car,
bus, boy, ship, house to use to introduce the task.

¢ Prepare some cards on which you draw a square for
each sound segment in words of two, three and four
sounds, for example:

HEpEEEgEE

c-at b-oat ju-m-p
b-oy sh+-p h-ou-se t-r-ai-n

« Have a selection of counters ready.

In the first lessons after the ‘roaming around the
known’ stage only attempt two or three of the activities in
the next two lists.

Step I Slow articulation and hearing sounds
Introduce the child to the task of slowly articulating
words. Use a picture card and:

¢ Slowly and deliberately articulate the word for the
child. Let him hear the sounds separated but in a
natural way.

¢ Ask the child to articulate the word aloud. Ask him to
‘Say it slowly’. This transfers the initiative for the
activity to the child.

e Ask the child to watch your lips while you say it, and
then to copy you.

« Use a mirror if it helps the child to be more aware of
what his lips and tongue are doing.

Use stress to emphasise any sound you want the child
to notice.



Step Il  Using the boxes for hearing the sounds in
words (phonemic analysis)

The sound segment cards make a visual model within
which to place the sounds that have been articulated.
{Choose a card which has a square for each sound in your
demonstration word, i.e., a three-square card for c-a-t.)
You need a square for every sound in the aural task, NOT
for every letter. The transfer 10 an emphasis on letters

comes much later,
(ON®)

* Model the task for the child. Articulate the word very
slowly and push the counters into the boxes, sound by
sound.

« Now get the child to try this. Share the task with the
child as long as he finds the coordination of saying
slowly and pushing counters too difficult.

— Articulate the word slowly for him while he moves
the counters.

— Or, get the child to articulate slowly while you push
the counters.

— Change roles to enable the child to practise both
parts.

* You may guide the child’s hand or work alongside him
with another card.

« As soon as possible have the child complete the whole
task himself.

Accept his approximations. Coordination will come
with practice.

Intermediate steps
Now use words which the child wants to write in his
stories and draw boxes on his practice page. Limit the
words for this activity to up to four sounds at first. The
focus is on hearing sounds and clusters of sounds, and
finding some way to record them in letters. This helps the
child to write words he has not yet learned to spell.

Select activities like those in the following list accord-
ing to a particular child’s needs.

« Articulate the word slowly for the child, emphasising
the sounds.

o Draw a box for each sound segment on the work page
of the child’s writing book.

« Encourage the child to say the word slowly and push
counters into the boxes you have drawn. Later he will
not need counters: he will only need to point to each
box as he says the word slowly.
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o Ask: ‘What can you hear?’

Accept any sound that the child can hear clearly but
cannot write and write it in for him as he watches.
o Ask: ‘How would you write it?’
o Ask: ‘Now where will you put it?’
Let the child record any sound for which he knows the
letter but ensure that it goes in the correct box (i.e. for
a time the teacher will need to show the child where to
put it). Encourage the child to write all the letters he
knows.
o Say: ‘How would you write it?" if the child gives the
sound but hesitates over writing the letter(s). If the
child cannot recall the letter form give him some help.
— Make links with what he knows somewhere else —
in his alphabet book, or his name, or a word he can
already write, or a word in his reading.

—~ Provide a magnetic letter or some other model of
the letter that the child has forgotten how to write.

~ Let the child who thinks he knows but is unsure do
a trial letter on the work page or write the letter in
the air or with his finger on the desk.

Then use questions like these to help the child locate
other letters.

What else can you hear?

What do you hear at the beginning?
What do you hear at the end?

What do you hear in the middle?

Accept what the child can hear in any order. Do not
insist on a beginning to end approach. This will come
later, as the child gains control of the task.

The child can record only those letters he knows how
to form and the one or two he is currently leaming. The
teacher can act as his scribe 1o produce words like these,

Blifu] [bfoaft]
with the child writing only those letters he knows.

Ltfr] (m{ [ [s]t] |
truck monster

[ck]

Alternatively, the teacher may get the child to fill in
what he can by himself and then complete the word for
him, perhaps reaching one new point but not explaining
everything.

Gradually shift from the question ‘What can you
hear?’ to the question ‘What letters would you expect to
see?’
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A note on consonants and vowels

Be satisfied if the child can separate out some of the con-
sonants. Give the child the vowels as these seem to be
much more difficult to hear and require more experience
with reading and writing.

For the teacher who is not used to a linguist’s analysis
of the sounds of spoken English there are traps in this
activity. For example, one child responding well to her
own phonemic analysis of cousins wrote:

Kusns

Except for the Ss which should have been Zs (if you
are writing the sounds or phonemes in cousins) this is an
accurate rendering of the sounds in the word but not one
which helped the child to reach the written form of the
word. It was not an appropriate word for training sound to
letter analysis.

The teacher must be alert to detect the difference
between what is good analysis of sounds and what is con-
fusion or error. Here are some examples of accurate
‘hearing’ by children which should not be undervalued.

plac aftr childrn
(place) (after) (children)

There will be an improvement in recording sounds
heard as the child identifies more letters and vice versa.

Choosing the words to use in boxes

The teacher must select some of the words which the
child wants to write in his stories as the ones most appro-
priate for learning to hear the sounds in words. How will
she choose these? Select on the basis of what will be
easiest for this child at this time. At first choose

« words in which it is easy to hear the sounds (not saw)

« words which use letters he already knows (not bed or
dog)

« words he will need to use often (not picture)

« words which have simple letter-sound relationships in
English (this is NOT the place to learn words like light
or know or police or eight)

« words which will lead him to other words (rather than
words which are exceptional in English orthography
like was or there).

Remember to limit the words for this activity to four
sounds because more than four sounds can be a problem
to the beginner.

Despite all the above at some time during the pro-
gramme the child will be ready for the teacher to break

with those restrictions. This is a matter of teacher judge-
ment on the basis of her records and knowledge of the
particular leamer at a particular time in his programme.

Advanced learning

After the early leaming and intermediate steps the child is
usually able to

* hear and record the consonants well
« have control over writing letters
« select some vowels correctly.

If the teacher has noted these kinds of transitions she
will decide that he is ready for another important transi-
tion.

Step 1 Hearing and recording sounds in sequence

If it has not already occurred it is important now to make
another special transition as soon as possible. Have the
child identify the first sound in the word, and the rest in
sequence. This requires him to shift from recording what-
ever he is able to hear, irrespective of position in the
word. Have the child fill in the letters in the boxes in
sequence, from beginning to end, from left to right.

Step Il Attending to spelling using boxes for letters
The teacher now draws a box for every letter in the word to
be analysed. She explains this to the child.

At this stage we introduce the child to the mismatch
between the sounds of the language to which he has been
attending and the way we spell the words. Now we want
to provide the child with a box for each letter, even
though two letters may not represent two sounds.

One of our teachers found an easy way to introduce the
transition:

1) she drew enough boxes for the sounds only and then
2) she put in a dotted line to divide any box that needed
two letters like this:

(hfafmim]eir]
and then gradually transferred to solid lines.
Explain the shift to the child—a box for every letter
he needs.

« Articulate the word clearly for the child. Let him hear
the sounds in sequence several times.

e Make a squared diagram in his booklet with spaces
equal to the number of letters required.

* Help the child to fill in the letters of the word
stress or pausing on a sound in an exaggerated way
emphasise the sound you want him to focus on.




« As soon as the child can attend to the sound, return to
a natural rate and mode of articulation,
« Find similar sound segments in known words.

mother
monster
water
over

¢ Help the child if the word has unusual elements or
ones that he is not yet ready for (especially vowels).

Sometimes our teachers have provided children with
some of the letters for vowels and asked them to select the
letter they think could be right. It is not clear how helpful
this is.

Step Il  Working without boxes
In the later stages of a Reading Recovery programme the
writing of the word in boxes will not be needed very
often.

As the child becomes a better reader and writer he will
continue to encounter new words and the following activi-
ties will be needed from time to time.

o The child hears the teacher slowly articulating the
sounds in sequence, perhaps several times.

» Encourage the child to ‘say it slowly’.

« Use stress to emphasise a sound you want him to focus
on.

« Use pausing on that sound or draw it out in an exag-
gerated way to call attention to it.

Return to any of the earlier ways of helping children to
hear sounds in words.

A brief overview

The task has been to teach children that a good way to
write new words in English is 1o try to hear the sounds in
words, but that this will not always give you the right
solution.

+ Sometimes you can analyse new words you want to
write.

« Sometimes you have to know how to spell a particular
word.

« Sometimes you have to ‘make it like another word you
know” which means get it by analogy with a common
spelling pattern used in English.

Remember to direct the child to what he knows in
reading to help him with his writing.



PHONEMES AND ASSOCIATED GRAPHEMES
(compiled from multiple sources: Fry, 2004; Hanna, Hanna, Hodges & Rudorf, 1966; Moats, 2010; LETRS)
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PHONEME

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

CONSONANTS

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

/m/

3

mm

mn

mb

Im

In/

nn

kn

gn

pn

n/

ng

b/

bb

Ip/

pp

/d/

dd

I

Ikl

g/

Il

v/

Is/

[z]

N|»n [<|hQ|O|~|QfC|T|(3|5

I

(2]
>

13/

(2]

16/

—
>0

16/

—
>0

1l

/d3/

/h/

Iw/

/hw/

ljl

Irl

n

Note. *These phoneme/grapheme pairings illustrated that the qu graphemes is used to represented two phonemes; note the u also represents a /w/
in suede and suave, for example. Thus, it might be more accurate to suggest that g represents /k/ and u represents /w/. The grapheme x is used to
represent two phonemes. Speakers show dialect variation wherein, for example, exit is pronounced by some speakers with a medial /ks/ but by

other speakers with a medial /gz/.



PHONEME

GRAPHEME

GRAPHEME

GRAPHEME

VOWELS

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

GRAPHEME

SCHUELE, 2013

lael

au

GRAPHEME —

/a/

[0)

el

ea

1l

y

1/

y

lo/

oa

lu/

00

vl

00

IN

u

o/

0]

3/

er

/a1/

y

le1/

ei

lavu/

ow

/o1/

oi

fjul™

ew

18/

e

Note: * We have elected in this table not to differentiate between stressed and unstressed syllable. ** The phonemes /ju/ includes a consonant and
vowel. We have listed the combination here as a vowel as it is often referred to as a vowel. In truth, /ju/ creates /j/ blends, as in cube, beautiful,
fuse, music with the consonant blend not represented in the orthography. It is likely these blends are declining as seen in the variable pronunciation

of coupon.



GRAPHEMES AND ASSOCIATED PHONEMES
(compiled from multiple sources: Fry, 2004; Hanna, Hanna, Hodges & Rudorf, 1966; Moats, 2010; LETRS)
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CONSONANT GRAPHEMES
GRAPHEME EXAMPLE PHONEME EXAMPLE PHONEME EXAMPLE PHONEME EXAMPLE PHONEME
b boy /bl
c cat /k/ city /s/
d dog /d/ arduous /d3/
f fan /fl of v/
g goat g/ gym, age /d3/ garage 13/
h hat /h/
j jump /d3/ |
k kiss /k/ |
_ lip N |
m man Im/ |
n nose In/ ink n/
p pie Ip/
qu quest /kw/* queue /k/
r run Ir/
s sun /s/ rose /z/ sugar Il treasure 13/
t tape 1t/ future Il
v vase v/
w wish Iwl/
X* ax /ks/ exit /gz/
y yes ljl
z Z00 z/ azure 13/
i onion lyl
u suede, question Iw/
X xylophone z/
bb bubble /bl
dd odd /d/
ff off It/
ag egg /9l
I well N
mm hammer /m/
nn cannon In/ |
pp supper Ipl |
r carry Irl |
ss missile, mess s/ scissors 1z/ mission ! _

—
—

button, mitt

i
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GRAPHEME EXAMPLE PHONEME EXAMPLE PHONEME EXAMPLE PHONEME EXAMPLE PHONEME
zz buzz z]
ck duck /k/
ch chief il chef il chorus K/
kn knot /n/
gn gnat n/
pn pneumatic /n/
ng song In/
ph phone If/
th thin 16/ these 16/
sh she [/
i action, partial [/ mention !
ce ocean [/
SSi mission [/
st whistle /sl
si vision 13/ tension Il
tch itch 1/
gu guard, vague g/
dg gadget /d3/
dge edge /d3/
wh white Iw/ white /hw/ whose /h/
rh rhyme Ir/
le bubble N
que antique /k/
wr wrist Ir/
gh ghost g/ laugh Ifl
SC scissors, ascend /sl conscience il
ps psychology Is/
mn mnemonic, hymn /m/
mb comb /m/
if half /fl
Ik walk k!
Im calm /m/
bt doubt 1t
Ci special I/

Note: * For x, the grapheme represents two phonemes /ks/ or /gz/. In words such as “exit”, dialect and individual differences are apparent in the
pronunciation across these two phonemes combinations. For qu, the grapheme most frequently represents two phonemes /kw/ though there are
some words in which qu represents the single sound /k/.



GRAPHEME

EXAMPLE

PHONEME

EXAMPLE

VOWEL GRAPHEMES

PHONEME

EXAMPLE

PHONEME

EXAMPLE
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PHONEME

fan

leel

cake

let/

father

/a/

call

ol

bed

el

eve

fil

bite

none

him

1/

kite

/a1/

hop

/a/

hope

/o/

cover

IN

dog

ol

tune

/u/

cup

IN

put

sl

music*

fjul

gym

1/

my

la1/

carry

1l

rain

let/

said

el

laugh

[eel

Paul

ol

taught

ol

may

le1/

weigh

le1/

awful

ol

bread

el

meat

keep

1l

rein

le1/

receive

new

u/

few

hey

le1/

key

friend

el

chief

night

la1/

boat

/o/

boil

/o1/

moon

/u/

out

lavu/

bought

/ol

bowl

/o/

boy

/o1/

suit

/u/

buy

la1/

fir

/3/

fur

/3/

her

/3/

spectacular

13/**

word

3/

whirr

3/

burrow

3/

Europe, queue*

lju/

Note: *In these words, the grapheme is used to represent two sounds, the consonant /j/plus the vowel /u/. ** We have elected in this table not to

differentiate between stressed and unstressed syllable

. ** did not include a schwa /©/ which can be represented by a e i o u ou.



SPELLING LIST
Unit 22, First Grade (Houghton Mifflin)

Directions: Create phoneme-grapheme guides for each word.

this when that with white bath down how back



SPELLING LIST
Unit 23, Second Grade (Houghton Mifflin)

Directions: Create phoneme-grapheme guides for each word.

COowW mouse could
house found show
tfown loud towel
shut brown pounce
down ground

1 8.

2 9.

3 10.

4 11.

5 12.

6 13.



